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to Implement instructional moc
which allow for students to place
directly into college level
mathemartics courses carrying
general education credif.



learni
researched methods or mode
placing students directly into college level
mathemartics courses carrying general
education credit. For example, co-
requisite models, mini-term courses,
combination courses and summer or
orientation boot camps.
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pofential fo s

within courses, Gnd all methods imply
shortening of fime and credits o degree
or cerfificate completion. However, there
IS the potential for a reduction in the
number of sections of gateway
mathemartics courses being offered.



communicCao
recommendations ’ro all Florida
higher education institutions along
with suggested methods and models
that have been tried and any
supporting research evidence.
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models seem to b
department and student population. .
Include more state-supported state-wide or
regional institutes and/or state appointed
licisons/experts who would be able to travel to
individual instifutions to help in the decision-
making process.




Florida Admlnls’rrd’rlve Ne
6A-10.030 with regard 1o ’rhe number
of required semester hours of
mathematics for college/university
graduation in the state of Florida.
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college/unive
being used by other states and/or
based on recommendations from organizations
and agencies such as the Mathematical
Association of America (MAA), the American
Mathematical Association for Two-Year
Colleges (AMATYC) and the Center for
Curriculum Design (CCR).
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measuring number of mc

how they apply those reasoning skills throug
college/university experience. Current graduation requireme
other states seem to point in this direction already. Therefore, an
Investigation into their thinking processes for their requirements
would seem 1o be warranted. Although on the surface this may
appear to potentially eliminate a large number of mathematics
courses being offered, part of the research may reveal otherwise
and/or a redistribution of instructional duties for mathematicstaculty.




ofe:
education and researc
iInvestigating recommendations and
existing models for measuring college-
level mathematical reasoning upon
graduation from an institution of higher
learning.
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flexibility ove

each math course. More matt
are needed that align with careers and
programs versus a “one size fits all”
approach to math courses. Design af
least three pathways and a math course
(or two) for each one.



appropric
areas of emphasis being ¢

College System

( 2) Review and possibly revise existing
mathematics courses or develop new
mathematics courses appropriate for degrees,
ceriificates and/or areas of emphasis assigned
o each tfrack
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ACross ’rhe Florida
has the potential for contrlbuhng to
better student advising
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mathematical neec
has the potential for reducing the breadit
topics and/or skills in individual courses and
number of required courses/credits, and
increasing student success by providing more
direct applications through insiruction and/or
practice
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discipline exg

(2) Research data on degrees,
ceriificates and areas of emphasis
currently being offered in the Florida

College System, and mathematical skills

and/or concepts necessary and/or
utilized in those fields



the course numbering
mathematics with oversig
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This should be an active group that meets each
semester and has some authority/power to
make decisions about vague submissions. We

recommend that the committee be comprised

of 7 to 10 members on an alternating and

rotating basis allowing all colleges to have
representation within the cycle.



